







Proctor Case Study


Two students in the same class of kids have magnified the challenges and joys of teaching reading to second graders this year.  Alexis and Hannah are both in my second grade class this year, and both have struggles and strengths within the classroom.  An area that both students have struggled in is reading, however the girls have struggled in very different areas of reading.  Alexis is a student who doesn’t know all her letters and sounds and recognizes very few sight words.  Hannah is a second grade student who is reading but at a mid first grade level and struggles both with fluency and with comprehending what she reads.  Obviously, these students cannot be taught the exact same lessons or neither student would really grow or gain understanding.  


Alexis is a new student to our building this year, having been at another elementary within our district the last few years.  After the first week of school, I went to find her file to see what had worked previously to help Alexis make progress.  Sadly, Alexis’ file is a bare bones file with absolutely no helpful information in it except for her report card, which was marked below grade level in all areas of reading.  Alexis has several older brothers and sisters, including a brother in third grade with an EI label who started the year in our building but has since been moved to a school with a specific room and teachers with training to deal with his behaviors.  The first few weeks of school was when I gathered as much information not only about Alexis as a student but specifically in her abilities, strengths and weaknesses.  Alexis continues to struggle as the year progresses and makes her difficulties known to all around her.  When “reading” she doesn’t look at the words, she tells a random story that doesn’t go with the words or the pictures on the page.  This led me to wonder if Alexis knew all her letters.  After a quick letter assessment (Alexis Letters 1), I found that she didn’t know all her letters.   As a district, we use DIBELS assessment and I attempted to assess Alexis on the second grade benchmark (I was required to) and needless to say, Alexis scored 0.   The DIBELS 2nd grade benchmark didn’t give me very good information because it wasn’t appropriate material for Alexis.  We (the title 1 teacher and myself) decided that the Kindergarten DIBELS assessment was more appropriate and would give useful information on Alexis.  The ISF (initial sound fluency) assessment gave us the information that Alexis did not know how to hear the sounds at beginnings of words.  The LNF (letter naming fluency) assessment gave us the information that she was where she needed to be for the end of Kindergarten (still behind second grade level).  The last assessment I picked to work on was a sight word recognition (Alexis words 1).  That showed that Alexis knew 5/20 sight words on the beginning list.  


Using the information gathered not only from assessments but also by classroom observation, I decided to focus on 2 areas with Alexis.  The first area is letter ID and letter sounds.  Alexis showed in daily work that she still didn’t know all her letter sounds and on assessments showed she didn’t know all her letter names.  This was difficult to accommodate in the regular classroom without singling Alexis out and making her feel different.  However, once we started doing activities one on one, Alexis really enjoyed the attention and began to thrive in the environment.  The second area I chose to focus on was sight word recognition.  This was important to me so that Alexis could be successful at reading level a and level aa books in the classroom.  Level aa books are simple books using sight words and picture clues.  It was clear to me that most of Alexis’s instruction time was going to be one on one, individualized instruction.  To accomplish meeting the needs of Alexis while balancing the needs of all other students in my room, I quickly developed a routine of working with Alexis, letting her practice independently, “teach” another student, and then work with me again.  This allowed Alexis to share her learning with others while being ‘tutored’ by other students within the classroom.  This allows the partner to coach Alexis through her reading.  (Fuchs and Fuchs 2005)  A key to teaching this model successfully was to a) pick the right students to ‘coach or tutor’ Alexis and to model how and what I wanted the coach to do.  I had the coach come and watch what Alexis and I did during the lesson, then I had the coach and Alexis do the exact same lesson with me observing and we repeated that a couple days, until I felt comfortable that the coach would coach Alexis and not just do the work for her or give her all the answers.  I picked 3 students that I thought would be good coaches and taught them, this allowed each student to be a coach but to not lose out on all their own reading time.  Alexis flourished under this routine, as is shown by the increase in her sight word recognition.  (Alexis words 2)  Alexis not only learned the first few words consistently, she added words weekly as she showed she new each set.  We have continued to add words for Alexis to learn, and she continues to show growth each week.  


When teaching Alexis the sight words and the new sight words each time, it has been an easy lesson to teach and review.  Alexis is excited about the words and as she learns more she asks to read them to every teacher she sees.  This shows that Alexis does like to learn and is excited about learning when it is at her level.  We have continually pulled a level aa book each week for her to read all week long that focuses on a sight word or two that she continues to struggle with.  When Alexis struggled with the word the, we got a book called “The Animals” out.  Each page had the picture of an animal and underneath was the text “The ______.”  This allowed Alexis to read a book while still practicing on her sight words.  I also saw how the book impacted Alexis’s learning because she would ask for a new book every time she finished her list.  When we talked about her not getting a new book until she knew the word the, she practiced more with a purpose for her learning.  

Teaching Alexis letter and sounds is proving to be more difficult.  We still see frequent reversals in both her writing and when she is telling the letters in isolation.  Teaching letters and sounds is tough to keep Alexis engaged and focused so we continue to change the materials we use in teaching.  One week we use magnet letters, another wikki stix, another markers, another stamps, etc.  Alexis is definitely a student where teaching needs to be engaging, and focus on strategies for her to become a better reader.  (Moats 1999)  Granted, we are focusing on beginning reading strategies (letters and sounds) but it is tough to keep Alexis engaged.  However, as we look at the letter assessment (Alexis Letters 2 and Alexis sounds 2) growth has occurred in her knowledge of letters and sounds.  DIBELS ISF also showed an increase as time and teaching occurred.  I continue to try and find a new way to work with Alexis and letters and sounds.  Rote memorizing doesn’t seem to work to well, we do see growth in ISF and LNF but not the growth I’d like to see.   I’m wondering about teaching the letters and sounds together using the Zoophonics program.  However, is it age appropriate for a second grader?  That is the question I have, what is an age appropriate way to teach letters and sounds in the general education classroom?  No, I still don’t know the answer to that question.

Hannah is the youngest in her family with an older sister who is in fifth grade this year.  Hannah has attended our school since she was in Young Fives (developmental Kindergarten).  Hannah is a student that I had when I was teaching Young 5’s and I’m fortunate to have her in my class this year.  Hannah is a student that struggles in reading, however her parents are willing and do work with her at home. Environment, however, does not explain all.  (Moats 1999 p 9)  Even with the support of her parents at home, Hannah is still struggling in reading. Her parents also attend every event or activity that they can fit in around work schedules.  They are also frequent volunteers in the classroom and school.  Hannah is able to read second grade material (Hannah 1 and Hannah 2) however her reading is choppy (word by word reading) and her comprehension is low as shown by her retell scores on DIBELS and on the Benchmark Assessment (Hannah D.5 and Hannah E.2).  Hannah’s ORF (oral reading fluency) score at the beginning of the year was 18 correct words.  Second grade students are expected be at 45 words correct at the beginning of the year.  Hannah is below expectation is reading fluency.  A month later Hannah has dropped her score to 16 correct words.  This showed that the whole group teaching was not helping Hannah’s fluency.  So after working more specifically with Hannah (see fluency lesson), we have seen growth 6 weeks later.  She scored 30 correct words on her last ORF progress monitoring.  Hannah’s growth has been the result of a combination of things.  She has received more one on one instruction and practice in the classroom and she has been using the program RAZ-Kids in the Computer Lab.  Raz-kids has allowed Hannah to practice listening and then reading books at her independent reading level.

To help Hannah with both fluency and comprehension, Hannah has reading partner or coach that is able to model fluent reading and is able to ask Hannah comprehension questions about the reading they are doing.  Hannah’s tutor is a 5th grade student who comes in once a week during her recess and works one on one with Hannah.  We (Hannah and I) pick a specific book for her to work on with her coach that I prepare some questions to go with (mostly who, what, where, when, why questions) and they read the book together following the same pattern each time.  First, the coach reads the book to Hannah, then they take turns reading page by page, and finally Hannah reads the book to her coach.  This allows Hannah to see the reading modeled fluently, read the text together, and the she practices reading fluently with her coach supporting her as needed.  After reading the story 3 times, the coach asks Hannah the questions and they talk about the answers, going back to the story as needed to find the answers.  (Maheady 2006)  In addition to working with a reading ‘coach’ or peer tutor, Hannah also takes home a reading folder every week.  In her folder, we put a “just-right” book (a book at her level according to Benchmark Assessment), a comprehension quiz, and a couple of activities to go with the story.  This folder goes home on Mondays and returns to school on Mondays.  Hannah can choose what days to work on the folder at home and she is supported by mom or dad in accomplishing the reading and activities in her folder.  

In teaching Hannah individually, I have seen her grasp a comprehension concept but it doesn’t seem to stick or have a lasting impact.  As her fluency has increased, I haven’t seen the same increase in her comprehension, which the Benchmark Assessment has shown.  (Hannah D.5 and Hannah E.2)  Her comprehension is still the bones of the story or just one part of the story.  I’d like to see her tell more details and more importantly, the complete story.  When asked questions, Hannah does better at giving information but it is still not a complete retelling of the story.  One aspect of teaching Hannah and comprehension I’d change is to focus more on a specific strategy and focus for a longer period of time on it.  I’ve been following our reading series (Treasures) and reteaching the same comprehension strategies to Hannah but I haven’t seen the improvement I’d like to see.  In changing, I’d still have Hannah as part of the whole group lesson but I would continue to focus on a single strategy until Hannah has mastery of the strategy and then would move to a new strategy.  Treasures changes strategies weekly and cycles back through strategies later in the year, it doesn’t seem to give my struggling readers enough practice with a strategy for them to successfully use it independently.  

One area that I think has impacted both these girls positively is the structured independence that I encourage and set up in our classroom.  Both students have control over what types of books they choose to read as long as they are at their level.  This has allowed both being independent and yet not feeling singled out by the level of their books.  My classroom library is setup by theme not by levels so there is a variety of books and levels in each theme allowing a higher reader and a lower reader to read about the same subject while still practicing skills they need to work on.  The Daily 5 structure that I use in my classroom also allows me more time to work one on one with students because all students are actively engaged in some type of reading activity.  While some days I might pull Hannah or Alexis to work one on one with me, other days I might just stop by for a few minutes to see how they are doing independently at the strategy we taught in whole group.  The flexibility in Daily 5 has been a benefit to this class.  

I have been able to really use and my class has benefited from the use of tutors or coaches within our classroom.  The research shown by Maheady 2006 and Fuchs and Fuchs 2005, has impacted the learning in my classroom.  Not only have I incorporated tutors within our classroom, I have also been able to recruit tutors from other classrooms and have been able to impact more students, not just my struggling readers. “Each program, for example, can be used to actively engage all pupils within the class- room simultaneously, an aspect that should make them particularly appealing to general education teachers.”  (Maheady 2006 p.6)  Even though, all students in my room aren’t struggling readers, they have been able to benefit and be engaged in either being tutored or by being a tutor.  This has allowed me to monitor and observe how my students particularly, Alexis and Hannah, interact with other students while learning.  
If I could reteach these lessons to these students there are a few things I would change.  I would like to see more structure in the flow of books I chose for the comprehension activities, I just randomly chose books working on the same skill instead of picking something the students would be more interested in.  I would also like to figure out another way to teach and keep Alexis interested in learning her letters and sounds.  That is a challenge that I continue to struggle with.  It has been particularly hard to adjust from teaching second grade material and trying to back up to what are kindergarten skills while still keeping a second grade student interested.  That is something that has been a challenge in the general ed classroom.  One area that I think would benefit both girls in their reading instruction is tying writing instruction more closely with what we were working on.  I feel that I’ve taught these as separate areas and if I combined them more I might see more growth.  For example, if I’m working on sequencing the story after reading, I should also work on putting writing in a sequential order and have that as a focus.  Using How To writings to emphasis the order of a story.  This has given me some insight on how to teach writing to benefit reading and vice versus.    Another aspect that would be nice to change would be to have more conversation with the students about their own learning.  I didn’t take the time or felt it was necessary at the time to see what Alexis and Hannah thought of their learning.  That could really change the direction of teaching if I took the time to listen and talk to them about what they were doing.  Not only about what they were doing but also about why they were doing what they were.  Why are we focusing on fluency with Hannah?  It might help direct my instruction if she gave me information on that.  If I talked to Alexis and asked her why she thought she didn’t know all of her letters and their sounds might give me insight on how to teach her so she does know them.   

I feel that I have really gotten to know both these students and their abilities when it comes to reading.  This is evidenced by the individuality of their lessons and by the different ways and different areas that I focused on with both girls.  While they are both second graders in my classroom at the same time, they are very different in ability, temperament, and behavior.  I thought sitting them near each other would allow me to quickly move between the two, however, that has not been a smart idea as their personalities don’t mesh and more issues than positives come out.  I have since moved them away from each other where they are still easy to access but can work independently without the other.  

Both students have not only had individualized instruction in the classroom, both have been receiving extra support through Title 1 three times a week.  This is a block of 45 minutes with 10 students and 2 teachers.  This allows students the individualized attention and the focus on skills that not everyone in my class needs to spend time on.  On the two days a week that they don’t go to Title 1, another portion of my class does so it gives more time and focus to the students in my room.  Which is part of the reason I have been able to individualize instruction for Alexis and Hannah.  

An important piece of information about Alexis that has occurred during this time and in part because of the specific work I have done working with her is that we have gone through the TAT (teacher assistance team) process and have gotten permission to test to see how we can better place Alexis for learning.  The documentation of what I have been doing in the classroom and for this class has allowed for this to move along quicker than normal.  Alexis will hopefully continue to stay in my classroom and go to the resource room for more specialized teaching in the areas that she needs.  I am looking forward to the positives that will come from an appropriate placement.  (However, testing has not yet occurred and I may still be in for a challenge if she doesn’t qualify for additional services.)

As the year is only half over and I have another semester to work these girls, I am excited by the growth that I do see and the challenges that still lie ahead.  Neither of these girls are up to grade level in reading, however they have both shown growth and I have high hopes of both continuing to show growth as the year progresses.  I am planning on continuing the lessons I’ve taught and I am sure to develop new individualized lessons as their skills improve.  Both have shown growth on the DIBELS assessment and we do benchmark testing in January as well as another round of NWEA in January and I’m excited to see the impact on those scores from the specific lessons I’ve taught.
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